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Introduction 

The main research problem of project ELEPHANT revolves around using e-learning in 

humanities courses at universities in various European countries. The main research question 

targets: 

How does distance learning work for humanities majors in universities in different cultural 

areas, represented by five countries: the Czech Republic, Lithuania, Poland, Slovakia, and 

Italy? 

The research was carried out on a mixed methods plan, using both quantitative and qualitative 

approaches. It captured various aspects of the identified research problem. The case study in 

the Czech Republic took place at Charles University in Prague (CU) and the University of West 

Bohemia (UWB). The sample was diverse and balanced by gender, work experience, age, and 

type of employment.  

METHODOLOGICAL CONCEPT  

NO. CATEGORY OF 

RESPONDENTS 
RESEARCH METHOD RESEARCH TECHNIQUE NUMBER OF 

RESPONDENTS 

1.  
SUPERVISORS OF THE 

DIDACTIC PROCESS 
qualitative 

IDI  
(individual in-depth 

interview) 
8 

2.  ACADEMICS 

quantitative 
CAWI  

(computer-assisted 
web interview) 

39 

qualitative 
FGI  

(focus group interview) 
16 

3.  EXPERTS qualitative 
IDI  

(individual in-depth 
interview) 

4 

4.  STUDENTS quantitative 
CAWI  

(computer-assisted 
web interview) 

251 

 
                   

 

 

 

 

 

 

 

  



                                           
 

 

E-learning at Czech universities before the pandemic 
 

E-learning was used in Czech universities even before the pandemic, but to a very limited 

extent. Its use was mentioned by only 31% of respondents (12 teachers). Only a quarter of the 

interviewed teachers taught online before the pandemic. If any e-learning strategy had 

already been prepared, it was mostly at the level of the university, and at the same time, it 

was usually part of its strategic interests. In the Czech context, the strategies were not 

prepared at the level of faculties and departments. The prevalent use of e-learning took place 

within the combined form of study, mostly in the passive form of sharing the electronic study 

support or materials. Its status within the researched universities used to be rather auxiliary or 

inferior to the contact teaching (presented by 75 % of academics). 

The systematic use of e-learning was not developed; it rather worked as a supplement to 

contact teaching.  

I think we certainly had a strategy in the documents regarding the strategic interests of 

the university, but at the same time, I think it was something that was not fully known. 

So there was some kind of strategy, but rather it was present latently, and I think that it 

was not utilised as actively as it could have been. [Supervisor UWB] 

However, online tools were also used in face-to-face teaching. A total of 44 % of academics 

report that they have used them in some of the courses that they have taught. Only 23 % 

reported they used it in most or all of the courses taught. But a striking 33 % had never used it 

in their courses before the pandemic. Online tools were used mostly as a storage facility for 

sharing materials, such as texts, presentations, and images (62 % of respondents), creating 

quizzes to support teaching (33 % of respondents), and to a lesser part, it was used (by less 

than 26 % of respondents) for online communication, chats, forums, and also for online tests. 

Online tools were used only rarely to verify learning outcomes before the pandemic. A total 

of 46 % of respondents stated that they only used these tools in some courses. The most 

common usage was sending final theses or papers by e-mail, or uploading them to the system 

– 62 % of respondents. The second most common usage was the online multimedia 

presentations (31 %). The systematic inclusion of online tools in all or most of the courses was 

rather marginal (16 %). A total of 15 teachers (38%) had never used them at all. 

Before the pandemic, teachers using the distance learning tools were led mostly by the belief 

that the use of elements of distance learning is effective (51 % of teachers), approximately 30-

40 % of teachers used these elements out of their own convictions, and a desire to make their 

teaching and didactic work more attractive, and almost a quarter (21 %) did not use them at 

all.  

 

 

 

 

 



                                           
 

 

 

Motivation to use distant learning before the pandemic (CAWI survey, Czech Republic) 

 

* Multiple choices were possible. 

Source: own research and calculations, N=93. 

 

Whereas the inclusion of e-learning was voluntary, the experiences or participants were very 

heterogeneous. E-learning was more often included by teachers of technical fields (e.g. ICT), 

and in the researched schools (UWB and CU) the LMS system Moodle was the most used one. 

At the same time, UWB also used its own specific university system - Courseware. The 

students’ experiences mirrored the general institutional and academic settings. Students of 

the combined form of study encountered e-learning more often, especially in the more 

technical fields of study. Among the students, we did not encounter serious problems with 

handling the e-learning tools. Even before the pandemic, they rather expressed gratitude for 

the opportunity to use them.   
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E-learning at Czech universities at the time of the pandemic 
 

The perspective of the supervisors of the didactic process 

 

The department heads noted an increase in bureaucracy. Beside the whole managing process 

and everyday decision making regarding the teaching and safety, the department heads were 

responsible for communication with the superior authorities, recording data about the 

teaching of individual courses, and the organisation of semesters and study programmes in 

general. The increase in bureaucracy did not affect the teaching staff. 

The hitherto almost unknown form of distance learning placed great demands on organisation, 

tools (hardware and software), and on the approach of the management of individual 

departments, in addition to, of course, the teachers themselves. The initial knowledge of e-

learning and distance learning was very heterogeneous among academic staff. Despite the 

combined studies used to operate at the researched universities before the pandemic, and 

some of the e-learning tools that had already been introduced, for example, placing study 

materials in an online environment (e.g. Courseware or Moodle), some teachers succeeded in 

breaking away from its regular usage.  

 I think that those who were familiar with e-learning before the pandemic and were 

close to it may have improved in it by now, and those who didn’t just started, and I 

think that both didactically and technically, they are completely elsewhere today. 

[Supervisor UWB] 

With the pandemic came great demands for synchronous teaching. Applications such as Zoom, 

Microsoft Teams, and Google Meet (or Google Classroom) were used here. From the above, it 

is evident that there is a great diversity of platforms used, even within one university or one 

department, and that proved to be challenging.  

 I think the university may have had a strategy in the beginning where they would limit 

the teaching to fewer platforms. I think having more platforms is exhausting for 

students. [Supervisor UWB] 

Due to the unpredictable start of classes during the pandemic, it was not within the faculty’s 

power to establish a uniform environment for online classes; this is the most often mentioned 

cause of relative freedom of platform use in the Czech Republic.  

Supervisors are aware that for students, especially the first year students, the situation could 

have seemed chaotic, as each course was offered and taught in different applications, using 

different teaching approaches. The supervisors therefore agreed that it was very important for 

students to have access to a summary of organisational information where they would find 

out which course is synchronous, and would require an online presence every week, which is 

asynchronous, and could be studied at any time. Of course, the summary should also offer 

students information about which applications are being used. Absence of any such clear and 

accessible summary was described as a major weakness of the distance learning organisation 

at the given institutions. 



                                           
 

 

The management of the departments is also responsible for the technical equipment of their 

employees (and of the students).  

In practice, some employees didn’t have laptops, and even if they did, some of them 

didn’t have cameras. That was a big need in the beginning: the hardware. Not only at 

the faculty, but also around the world. Suddenly, such a condition arose, and it was 

impossible to find an ordinary web camera, and when it was possible to find one in a 

shop or online, it was extremely expensive. Even so, during that pandemic, we 

purchased over 60 web cameras to be able to turn those ordinary stations that 

employees have on their desks into streaming stations, and they were able to 

broadcast and give lectures. [Supervisor UWB] 

In many cases, it was necessary to equip classrooms with e.g. headphones, microphones, and 

cameras for smooth course teaching. In specific cases, it was necessary to purchase, for 

example, visualizers for recording experiment or for reproducing image material. This is also 

related to the teachers’ very different approach to the situation. The supervisors report that 

there were extremely active individuals who self-educated and strived for the highest possible 

quality of teaching. On the other hand, there were people who initially rejected online 

teaching. However, the prolonged duration of the pandemic forced even those who initially 

resisted the change to finally step in front of the cameras. The following statement describes 

the development of teaching during the pandemic: 

I have met several types of workers, some of whom were very enthusiastic about the 

innovations and actively co-operated in implementing and searching for different 

possibilities, and shared them with others. But then again, there was a group of people 

who essentially rejected online education. What I noticed myself, because I worked 

externally at another university in the Czech Republic, was that I encountered the fact 

that some colleagues had a very negative attitude towards it, and rejected the 

education. I even encountered the fact that, for example, their teaching basically did 

not take place. They sent a task or an assignment by email, and that was the end of it. 

[Supervisor CU] 

Faculties tried to provide their employees with support (often from departments focused on IT 

or Lifelong learning), which helped academics not only with running those applications, but 

also with the actual performance of distance education. Webinars were therefore held, and 

so-called SOS teams were formed, whose members ran a telephone hotline for teachers and 

students about the use of certain applications.  

 There was a huge range of different workshops and webinars. We met there from 

different faculties. The university invited experts from various other universities, as well 

as from the services themselves, where someone had personally asked for some kind of 

consultation, so I think that Charles University, as well as our faculty, responded 

flexibly. [Supervisor CU] 

Supervisors report that the impact of distance learning has been different on the people 

involved, the teachers and students. On the part of the teachers, they see great demands on 

the preparation and organisation of teaching, but also on the acquisition of new skills in the 

field of working with modern technologies, and in the adoption of new methods and forms of 

teaching.  



                                           
 

 

 The time of the pandemic brutally moved us forward. We see with the workers that 

they were able to broadcast, control the systems, students handed in term papers, and 

they corrected them. I think we’ve grown a lot in this area, and that’s good, because 

I’m assuming we won’t have the same problems we had with the combined studio. So 

the competences of the workers in the IT field have certainly improved, and certainly 

also in the area of the introduction of methods in distance education as a whole. 

[Supervisor WBU] 

As for the students, the supervisors perceived different dealing strategies. Some lacked social 

contact and a daily study regime, some even dropped out. However, there were also those 

who were satisfied with distance education, because of the possibility of individual 

organisation of time, a quiet home environment or, for example, lower costs of travelling for 

studies. Some supervisors also drew attention to the possibility of saving time: 

 You don’t have to travel anywhere, many things can be done remotely, both in relation 

to teachers and students. A number of students were able to stay at home, and not 

have to travel over 100 kilometres to school… [Supervisor UWB] 

The possibility of organising online consultations was also very convenient, it allowed the 

actors to organise teaching and learning from wherever they needed. As a general 

observation, the supervisors stated that the faculties they represent did not record a strikingly 

higher dropout rate, compared to the pre pandemic state. On the other hand, some of them 

present that the situation did not significantly affect students’ knowledge.  

 According to the research and what I have received from colleagues, I don’t think that 

the knowledge and output deteriorated. That this did not lead to the deterioration of 

knowledge and skills. If we put two pupils next to each other, when one went through 

face-to-face teaching and the other through distance learning, I don’t think there 

would be any reduction in the quality of teaching. [Supervisor UWB] 

The supervisors therefore evaluate the management of distance learning during the pandemic 

positively, but point out that it is not possible to take a unified position on this broad and 

diverse issue. As the most important positive shift in work, they perceive the inclusion of 

modern technologies, and they stated the limitation of social contacts as being the biggest 

negative change. 

 

The perspective of academics 

 

As already mentioned, the sudden introduction of distance learning placed great demands on 

everyone involved, including the teachers. From day to day, they were forced to use 

completely different teaching methods, get to know new tools (especially software), and 

contact with students took place only virtually. Although the common goal of all of the 

teachers was to maintain the best possible quality of education, it is abundantly clear that 

individual universities and faculties, as well as individual teachers, approached the situation 

differently. Some faculties, or their departments, only taught the first affected semester (i.e. 

spring 2020) asynchronously.  



                                           
 

 

We definitely struggled with the huge increase in the amount of time that needed to be 

devoted to the feedback in Moodle, also for the reason that our start was terribly slow, 

and although we didn’t email the first semester, we did use Moodle. All the 

assignments were in Moodle, a lot of subjects didn’t have online classes at all, so the 

energy went somewhere else. The tasks were heterogeneous, for example to watch a 

video. We tried to do something interesting, but it still required an awful lot of time. 

Therefore, we very quickly understood that there is no way. That was our first 

semester. Then, when we switched to online learning in the winter semester; that was 

a big advantage, but there was definitely some extra preparation to make sure it really 

worked online. [Academic CU] 

Teachers uploaded materials for students to various storage systems, assigned work to be 

done at home, and postponed parts of the teaching that had to be done face-to-face until 

later (e.g. laboratory exercises, oral exams, etc.). Some teachers recorded their lectures on 

YouTube. Other departments, on the other hand, tried to have at least occasional synchronous 

contact with students in the form of joint online consultations, as is evident in the following 

statements: 

Well, I think that at our geography department we jumped into it quite well, because 

our colleagues immediately threw themselves into filming, as it was expected that we 

would be closed. This means that they pre-recorded those lectures, which we then put 

on a private YouTube channel where students could freely view them. [Academic UWB] 

However, there were also those for whom the introduction of online teaching was not new:  

 Yes, I started teaching literature, and as I had been used to teaching languages via 

Skype for many years from my private computer, it seemed completely normal to me. 

So I had no problem, because I was already used to it.  [Academic UWB] 

Teachers had to learn to work with new software, most often it was Google Meet, Microsoft 

Teams, or Zoom. In some cases, teachers also communicated with students via Whatsapp, 

Facebook, or Skype. Since autumn 2020, most teachers have tried online synchronous 

teaching. Teachers gradually improved their control of the mentioned applications, often using 

beside the official webinars and other courses organised by their universities, they also widely 

shared online DIY tools - tutorials, manuals etc. (77 %, compared to 67 % using the official 

training organized by the university). Some tried to share experiences with colleagues (59 %). 

 But for us, collegial sharing played a key role. For example, I looked up a lot of things 

directly, straight away. Straight away some app, learn it, share it further... I followed a 

few foreign university colleagues, and then somehow learned it myself, for example, I 

visited only one webinar, and it was on the topic of Zoom. [Academic CU] 

Acquiring the qualifications necessary to conduct online classes (CAWI survey, Czech 

Republic) 



                                           
 

 

 

* Multiple choices were possible. 

Source: own research and calculations, N=39. 

The activities of the appointed SOS team were accepted positively.  

 Perhaps doctoral students from the Department of Computer Science were available to 

us. A group like this was established, three people to whom we could turn with any 

technical problem, and who could help us solve and implement it, solve it technically. 

[Academic UWB] 

Teachers agree that their IT and online teaching skills have significantly improved. In some 

cases, they moved their skills from average to excellent.  

 Everybody that was affected by it, in that year and a half or two years, they really 

moved somewhere else. If they were told, now here you have two years to prepare 

yourself, how to conduct distance education, how to use Zoom, Classroom, then I think 

that not all of them would achieve it, because there simply wouldn’t be the motivation 

to do it. But the fact that everyone was thrown into it, and now I mean us as 

academics, students, primary and secondary school students, teachers in schools, 

everyone who was affected by this, moved in an incredible way in their experiences, 

skills, and abilities to somewhere completely different, which would not be possible 

with the classical method of education. [Academic UWB] 

It was important for them to learn not only how to work with technologies and the necessary 

applications, but also how to teach online, which has its specific didactic demands and critical 

points. Learning in front of a monitor challenges students’ concentration, so it was necessary 

to take frequent breaks during online lessons, and to include various activities to maintain 

attention.  

Teachers felt that the activity of students during online classes is lower than during regular 

classes. The pandemic measures lasted the whole semester, so the particular safety strategies 

needed to be implemented during the testing and exam period. In particular, teachers used 

electronic handing in of final theses, online oral exams, online tests, and online 

presentations.  

8% 

31% 

33% 

59% 

67% 

77% 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

differently

I participate in training/courses organized
outside my university

I train myself, based on the materials provided
and recommended by my university

I consult with other academic teachers

I participate in training/courses organized by
my university

I train on my own, based on materials found on
my own, available on the Internet



                                           
 

 

Online tests appeared to be problematic, due to the lack of means for preventing the 
possibility of fraud on the part of students. Other forms of examinations, such as online oral 
exams, handing in seminar work, or online presentations, appeared to the teachers to be just 
as difficult as during face-to-face study. 

 

 

 

The credibility of tools used to verify learning outcomes in remote learning assessment, as 
expressed by academics (CAWI survey, Czech Republic) 

  

Source: own research and calculations, N = 39. 

The necessity to use online tools for teaching certainly shifted the academics in their skills, as 

is evident from the table. After the pandemic, only one respondent felt weak in using online 

tools; the remaining 38 respondents rated their skills as being average to excellent. 

The self-assessment of skills in the operation and use of tools (platforms, applications) 
necessary to conduct online classes (CAWI survey, Czech Republic) 
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Source: own research and calculations, N=39. 

 

According to the completed questionnaire, the greatest problem was found to be difficulties 

with the involvement of students who, although they were connected to the lesson, often did 

not participate in the discussions, did not turn on the camera and, despite their presence, 

were simply inactive in the lesson. This option was chosen by 82 % of respondents. Other 

problems are evident in the table. 

 

24. Difficulties recounted by academics in conducting online classes during the pandemic 

(CAWI survey, Czech Republic) 
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* Multiple choices were possible. 

Source: own research and calculations, N=39. 

 

There were, for example, communication problems (absence of non-verbal communication 

behind the camera) or technical problems. The results of the questionnaire are also confirmed 

by a respondent’s statement: 

Well, I would certainly follow up on that by saying that there really is a lack of personal 

contact. I take it mainly from the didactics point of view, where I am used to interacting 

and communicating with the students; they do something themselves, and I react to it. 

It’s very active, it creates such a personal atmosphere, which, of course, technology 

doesn’t support that much. [Academic UWB] 

Academics mostly evaluate the practical individual benefits from remote education. They 

honour the fact that they can work from anywhere with access to the Internet, as well as the 

fact that they have saved the time they would otherwise spend commuting, as the biggest 

benefits of distance learning. One interesting benefit of online communication was, for 

example, the involvement of foreign guests in teaching: 

 Maybe it’s easier to find guests from abroad. For example, I dealt with a friend who 

teaches in the Netherlands, in Spain, and of course he will not come to Pilsen for one 

afternoon, but he will say: Sure, I have time here for one hour, or a good hour and a 

half, and I can replace the seminar. [Academic UWB] 
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Advantages of e-learning, in the academic’s opinion: 

• improving the digital competences of teachers, 

• the possibility to work from anywhere, 

• flexible communication with students online, 

• saving time, which is normally used for transport to the workplace. 

 

Disdvantages of e-learning, in the academic’s opinion: 

• problems with student activation during lessons, 

• higher time requirement for teaching preparation, 

• communication misunderstandings within online teaching, 

• ensuring the credibility of online testing. 

 

 

The perspective of students 

 

The transition to distance learning also meant a great deal of changes for students. If they had 

to compare whether they studied better before the pandemic or in distance education, they 

were inclined to say that they studied worse during distance education (39 %), but 35 % of 

students stated that they studied comparably, and 26 % stated that they studied even better. 

Rate of distance learning in comparison with contact learning (CAWI survey, Czech Republic) 

 

Source: own research and calculations, N=251. 

For them, the place of study was most often the home, and contact with teachers and 

classmates was significantly reduced. Some students said that during the pandemic, i.e. 

distance learning, it was harder for them to study than during normal face-to-face studies. The 

students saw the biggest problem in their concentration (60 %). Technical problems on the 
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teachers’ side, internet connection, problematic exchange of study information with others, 

and group activities sometimes caused difficulties. 

Main difficulties in studying remotely (CAWI survey, Czech Republic) 

 

* Multiple choices were possible. 

Source: own research and calculations, N=251. 

 

Limited contact with fellow students – this was the most common disadvantage of online 

learning that students mentioned (77 %). Furthermore, they were aware of the limited number 

of opportunities to cross-train practical skills related to the course of study (60 %). An alarming 

36 % of students even felt a deterioration in their mental health. 

 

Disadvantages of studying online (CAWI survey, Czech Republic) 
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* Multiple choices were possible. 

Source: own research and calculations, N=251. 

 

However, the students were aware that online education also has its advantages. They saw the 

biggest advantage in saving time in commuting (similar to teachers) (88 %). They also felt that 

they have more free time (78 %) and are able to use it better (65 %), e.g. they are better able 

to combine studies with paid work (61 %). The majority of students had their own room 

available for distance learning (82 %). The largest group of students rated the quality of online 

lectures as comparable to face-to-face lectures (48 %), while they rated the quality of seminars 

to be lower. 

 
Evaluation of the quality of online classes compared to face-to-face courses, as expressed by 
students (CAWI survey, Czech Republic) 
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Source: own research and calculations, N=251. 

 
They also agreed that they were less active in distance education than in face-to-face 

education. They positively evaluated the fact that they improved their self-study and were 

able to organise their time according to their own needs. Online teaching decreased a) their 

activity during classes (56 % agreed), b) their interest in the studied field (46 % agreed), or 

conduct to their work on projects (49 % agreed), but it positively encouraged them to search 

for knowledge on their own (55 % fully or partly agreed) 

Students’ attitudes to statements about studying online (CAWI survey, Czech Republic) 

 

Source: own research and calculations, N=251. 

The majority (61 %) of students spent the same amount of time (or a little less time) studying 

as they did in regular teaching. Only 8 % presented that they spent much more time studying 

during the pandemic. Although some topics taught were more difficult for them in the online 

form (especially those with practical elements), they did not notice any deterioration in their 
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academic results. On the contrary, some reported improvement (34 %). However, 42 % 

agreed that their academic results had not changed. 

Students complained about the lack of social contact, except with family members, teachers, 

or friends outside the university, and the related deterioration of psychological well-being. 

Only with friends from the university and academics was there any deterioration in 

relationships, mainly due to the absence of everyday interaction. 

Despite the previously mentioned facts, students evaluate the experience with distance 

education rather positively (60 % as rather or very good, and 34 % as rather or very bad) 

Evaluation of studying remotely, as expressed by students (CAWI survey, Czech Republic) 

 

Source: own research and calculations, N=251. 

 
Advantages of e-learning, in the student’s opinion:  

• saving the time they spend commuting to school, 

• attractive work with modern technologies, 

• chance to organise time according to own needs, 

• more free time, 

• better possibility of combining study and part-time work. 

 

Disadvantages of e-learning, in the student’s opinion  

• limited contact with other students, 

• limited development of practical skills related to the field of study, 

• deterioration of mental health, 

• deterioration of physical health, 

• unattractively conducted teaching. 

 

19% 

41% 

30% 

4% 
6% 

very good rather good rather bad very bad it is hard to say



                                           
 

 

Good practices in distance education at Czech universities 
 

Among the examples of good practice presented were: 

★ the flipped classroom principle 

★ the use of gamification 

★ virtual co-teaching or tandem teaching in the form of presentation of invited 

practitioners and teachers to the lesson 

★ microteaching 

★ reversing the roles of teacher and student 

For addition, we present some direct statements of the respondents: 

 The microteaching, where we made a virtual class where all our students were, and 

one always led our teaching while the others evaluated him - there were interesting 

results. [Supervisor UWB] 

I don’t know if it fits here, but virtual co-teaching. This is something that we have 

implemented several times, where we invited experts from practice to our classes, 

either virtually or in person. We basically choose this option. [Supervisor CU] 

 

Practical notes:  

★ In the case of usage of multiple platforms, apps, and distant teaching approaches, it is 

necessary to offer students one clear summary of organisational information where 

they would find a schedule of their studies, including the teaching methods and 

application(s) used. A calendar template is useful for such a summary, where they can 

see in a chart how the regular classes, irregular classes, and group consultations etc. 

are going to be organized.  

★ The time management of the lecture should respect the greater decline of attention of 

the audience. Frequent breaks should be included, and changing didactic approaches 

together with methods increasing the activity of students in a lecture (based on 

students’ interaction – a forum where they briefly discuss a particular topic, polling 

tools, etc.)  

 

To activate and engage students, teachers used a number of interesting applications and tools, 

working with non-verbal communication  

★ Kahoot! 

★ Padlet 

★ Mentimeter 

★ Google Jamboard.  

In the activities, emphasis was placed on the need for students to co-operate, connect, and at the 

same time, to have the opportunity to organise their time independently, even during their studies. 

However, the teachers’ effort was also to create a pleasant study atmosphere, which would 

contribute to the efficiency of the methods used.  



                                           
 

 

The perspectives of online education at Czech universities 
 

Pandemics with the immediate demand of e-learning brought many irreversible changes and 

also new perspectives. A total of 26 % of the surveyed students would prefer the online 

classes, even after the end of the pandemic, over classes in person. A total of 30 % of them 

would welcome online lectures combined with face-to-face teaching in a roughly half-and-

half combination.  

Another 32% of students would welcome a greater percentage of face-to-face teaching. And 

only 12 % would prefer to go back in time and stay with the classes in person only. A total of 

69% of teachers surveyed would like to conduct their teaching in a mixed form, even after 

the end of the pandemic.  

They also stated that after the pandemic, online education should have the status of an 

auxiliary tool to face-to-face teaching (61 %). It also follows from the interviews with didactics 

and experts that it would be effective to use the newly learned teaching methods and 

principles in the future and under normal conditions. In particular, hybrid teaching involved in 

full-time study appears very promising. It can result in greater accessibility of study to 

students as well as teachers. 

 I see low costs, mobility, the use of experts from practice, and foreign co-operation as 

being advantages. These are all advantages that are otherwise difficult to realize. This 

is where I would see the future, and otherwise I see it seriously in that hybrid 

environment, as I said before, it is not good to go from extreme to extreme. [Academic 

CU] 

Students could, for example, participate in classes even in times of minor illness, bad weather, 

or in other exceptional situations where they would not normally be able to attend in person.  

 I think that hybrid teaching is great - I used it in the last semester as well, and I 

connected online with students who even just had a cold, and they really appreciated 

that they could take part in the lesson at the same time. I think it’s great for those who 

are ill, or for those who are far away, or maybe on Erasmus. [Supervisor UWB] 

Similarly, the teacher could lead classes even if he/she was away from his university for work. 

Even more suitable are the techniques of e-learning in a combined/distance form of a given 

study programme. It would help students with challenging opportunities for commuting from 

afar, or students who have problems taking time off from their jobs. Some courses in lifelong 

learning could also be conducted remotely or online. Another perspective can be seen in 

maintaining online consultations. Here, it is possible to observe great flexibility on the part of 

the teacher and the student, quick agreement, and effective problem solving.  Another benefit 

of elements of distance education can be seen in inter-university co-operation, even at the 

international level.  

Although above we list the advantages and possibilities of joining online, or hybrid education 

(or contact), we must not forget the importance of personal contact, social relations, and 

meeting other people. Now, when we know how important it is for (not only) students, we 

should work to foster it. We should create regular opportunities for students to meet in 



                                           
 

 

person, and to create the important notion of unity with the studying whole (department, 

faculty, university). 

Conclusions and recommendations 
 

Pre-pandemic period 
 For approximately one half (51 %) of Czech academics, online was teaching something 

new, which had not been practiced before the pandemic, and one third of the 

respondents (33 %) stated that its status was inferior to contact learning. (Only one 

quarter (23 %) of academics used distance learning tools in their pre-pandemic 

courses) 

 Usage of online learning before the pandemic was motivated mostly (31-51 %) by the 

belief in its effectivity, and willingness to improve teaching skills, not by the outside 

incentive.  

 

Pandemic period 
 Only one third (34 %) of academics encountered methodological difficulties 

(choosing methods, engaging students). Technical problems were evaluated as a much 

more serious barrier (58 %).   

 A total of 79 % of academics gained their online teaching skills by themselves 

(internet, courses outside universities), without the university’s leadership.  

 For only 26 % of academics, student activity was comparable or better in online classes 

(than in contact classes). 

 The credibility of online evaluation tools is presented as being low. (online tests – for 

56 % of teachers they are less credible, and 44 % for online oral exams). 

 The main challenge in online teaching is to make the students more active (for 82 % of 

teachers).  

 The pandemic definitely challenged, in a positive way, the work-life balance for caring 

academics and their carbon footprint. A total of 54 % of them conduct classes from 

home, and saved travelling time. The chance to choose the place of teaching (77 %) 

and time savings (69 %) were the main advantages presented by academics (60-88 % 

of students also stated similar advantages).    

 Over half of the students (60 %) evaluated online learning as very or rather good.  

 For 76 % students, the study results did not change or even improve during the 

pandemic.  

 

Future perspectives - Recommendations 
 

Hybrid teaching form 

 A total of 30% of students would welcome online learning combined with face-to-
face teaching in a roughly half-and-half combination. (Another 32% of students would 
welcome a greater percentage of face-to-face teaching). 



                                           
 

 

 A total of 69 % of academics would welcome the usage of mixed teaching.  Also, 62 % 
of them add that online education should have the status of an auxiliary tool to face-
to-face teaching. 

Online consultations 

 Most of the academics will also offer consultations in an online form in the future, 
especially for the preparation of final theses.  

 

Inter-university co-operation  

 For students, contact with the practical sphere and various experts who can offer 
diverse points of view, is invaluable. Online guest lectures could be established even 
across borders.  

 This also opens up huge space for research and project co-operation which could also 
increase the students’´ contact with practice.  

 

Everyday networking in post-pandemic era 

 It has been frequently mentioned by all of the actors involved that personal social 
contact is an important feature of higher education. Further teaching should 
thoughtfully and purposefully create opportunities for students (but also academics) 
to meet, discuss, and co-operate. They should use multiple tools to support and 
create a notion of unity with the university, the faculty, and other students.    

 

Study platforms and methods 

 On the level of Faculty or Department, it would be ideal to co-operate and work with 

limited (ideally just 1 or 2) teaching platforms. Switching between multiple systems is 

demanding. 

 The teacher’s character manifests in the usage of various methods. Variety is positive, 

but for students’ orientation it is always better if we use the methods and activities in 

some regular pattern, and even their online studies will offer some predictable 

routine.  

 Create a summary of all courses with basic information in one place (teaching 

platform, regularity of lessons, synchronous/asynchronous, where to find more 

instructions).  

 

Work with students’ attention  

● For the practical activities in the lesson, two principles seemed to work well for 

keeping students’ attention. 1) Interactivity, and 2) Interest in their environment 

(practical, actual issues, connected with the student’s everyday life). In the activities, 

emphasis was placed on the need for students to co-operate, connect with each other, 

and at the same time, to have the opportunity to independently organise their own 

study time. 



                                           
 

 

● Many teaching platforms offer the option to divide online connected students into 

groups, or the option to record lessons and create their own tutorial videos. Try them. 


